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A unigue approach tb /teaching human sexuality at the 
college level is to present the con(t6nt and raise sociological a,nd 
interpersonal value questions from /different lifestyle viewpoints. 
Developing a course such as this his involved securing approyal and 
enco Ullage men t from university administration who trust faculty 
judgment but who are under communipiy pressure to eliminate "sick 
sex." The approach involi^ves team teaching by two; persons who publicly 
espouse divergent life values. To achieve a'pluralistic approach "che 
interpersonal- relationshipVbetweei the two iti^ tractors who have had 
little in pommon, except fdp the Interest in teaching sexuality, had 
to evolve ''from- one of tolerance, through risk,\ openness, acceptance, 
and finally to lo^fe. B^ginijing thb te acting term by using a value 
positioning exer^ilse tKe' differeWc4 in values but the acceptance of 
the difference, is modeled for thd slju dents. Throughpt the course 
through the presentations the \sociioibgical content viewed by one 
in alternate lifestyles Vs weOJ. is a person who lives"^ thf;?^tyle that 
is traditionally established thW^jugh legal and social supports. 
Student journal reflections p^poVidfe-the feedback on affective growth 
and learning; explicit med^a materials add an important dimension. 
(Author) 
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ABSTRACT 



Two persons who openly espouse idiveifgent life styles have 
successful ly developed a university Humian Sexual i ty course, emphar 
sizing ,their divergence t-o^ -strengtheri^Jihe cjourse. What is replicable 
and'^what is seen as idiosyncratic to thei r ' si tua t ion js delineated. 
The process of the changeTn theTr worTang TQlaJt^onsTi i p and^The 
management; of the different life sty 1 es inc 1 ud i ng the techniques ^ 
they have developed are djiscussed. Each i s responsi ble for- d i f ferent ^ 
content prese)^tations and^ hdw students document "their learning is 

shown. \ . ^ \ • \ 

Learnj^g^bjedpF^/es of the coups^ are on three levels:- ^ ^ 

incf eased ^personal Sexual awareabsrs, irlcreas^d sociological cognitive 
knowledge, and- greater i^'egrat ipn 'of knowl edge 'and theory for* 
professional use. By sha^ring the unic(iue teaching experience, the 
auth9rs provide" a model for increasing sexual awareness for ^ 
broad spectrum of students;.^/ 
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IgACHING SEXUALITT /R^OMilVERnPMr . .rc-c.y, E VIEWPOINTS 



^ ■ HjRp|sES: 

SOC A56: Perspe/'tive/ on Human Sexual ity; PSY SaS^man • 

• . such as these i!n col l4ge cJtalogu^s indicate th. prevalence .of th4^e 
_^ ■ , courses now included in un ver^y curricula - but at this stagj. f 
\ . preparation for this college teaching in human se^u^^ity 'is .more of4 
. - the result of indr^vidual faculty interesf^and i.i tia.ive than 1 1 is- ' 
the resul t ^ any Wlal U training. Thus, those If ,s who. teach 
. humanjexuality In c^^lleg^ have often developed many of pur skills 
"on the job" through acclUt and good hindsight, We offer our 
experiences in the hope ihat they may be useful to other faculty 
. members considering development of sexuality courses \ ' k 
The purpose of this paper is to present the methods ^d 

P'-°"""''V Which we discovered a workable/working team-t.a'ching 
style for our human sexual! ty course. Some- of what we must cover 
.is Idiosyncratic - the confl^lcts and meshing of our personalities 
. . within the specific context of ou,,unlversi tv^..' On this level the 
. paper Is for us a celebration 6f our friendship and partnership. It " 
„ fs also part of the analysis of the success ofthe course through ■ 
its history. We wMl try. however, to sort out historic^ accident 
^ from repllcable processes so that other instructors may incorporate 
■ our techniques and possibly our team teaching approach Into their 
own.work. In that event, our -history may serve a^ a comparison f or ^ 
the conflicts and growth they, experience. 
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UNIVERSITY AND THE COURSE STRUCTURE ; 

We teach at Sangamon State Universi ty, an envi ronment. that 

has several factors th^t should be presented, Tt is a new upper-^ 

level public affairs univer^ty where fapulty are given a relc%tive- 



ly wide range of freedom in curriculum development and c^ass size 
Is relatively smaj/),\we began teaching Human Sexuality inUhe 



xrF^t 972' wiih t he .coi ii nui i i ty p.eerlng over our should er^; ^i . — ^ 

more than casual / interest, for t^e uni vers i ty was a new el-ement;^in 
its midst and vjj were, a new element in the, university. (One hope- 
ful legislator /had already stated in his platform he would prevent \^ 
'•sick sex at §^ngamon State".) "While we were in agreement that 
the issues of / homosexua I i ty and gQnder Identjty were appropriate 
to the currijtulum we knew others didn't. Tb/is was especially . 
\ problematic in the fMms that we were using, many from Multi-Media 

N-/ ■ ■ / ^ • 

Re$bii,rces.* We vividly remember the curiosity of non-class members 
which 1^ to rumors that could be detrimental to the cont i nua t ion 
of the class; but we, also* ^r^atefulTy remember how the origtnSl 
class^ membfeVs^^ were the best supporters of the total learning ex- 

9 \ 

perience and afliT^'t with missionary 2:eal. sought to dispel these. 

Class size and structure h<is varied Somewhat. The 
smallest class group was 22'people and the largest was ^21 The 
common size is about 30, ^t ti^e request of the University. We 
have the classification for (Entrance tp the class designed as 
"With Permission of Insbructbr" so that we. can control the number. 
.The procedure also allows us to interview each interested stu^lent 
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and to suggest a student enroll at a later time should that person 
appear to be wanting the class for mora 1 i st i c ,.or heavy psychiatric 
reasons. This also produces a kind of personal investment in the 
class which makes support for its continuation easily felt. 

We work on a grade contract with our students in which the 
main requirement is the keeping of a journa 1 (F igure 1). Irwaddi- 

t+o&^to^ thl^r we ask for active parlLci^a t i on Ln_„'d j scuss ion. We 

explain that only quiet attention in .the group, puts the .more verbal 
students irf niore^lnerable pcrsi tions^ And we also encourage the 

re verba'KstudentI to be responsive to those 'less bomfortabl e jji 
idea .Sharing. Reading requi remen^tV are quite heavy. Students 
choose the kind and number of . thei r journal entries to reflect read- 
ings, c^ass '^experiences, f i Im rea^^tlons, -and outside contacts-. 
They determine the kind and number\of 'entries according to the 
grade .they wish to receive.' In our experience the jourrial has 
proved a good indicator of dourse understanding and competency 
as well -as of personal growth. Students may also e>lect to take 
a pass/fai r evaluat ion. 'The contract removes tension in the 
teacher/student re la t ioYtsh i p. We are not required td make a 
grade judgment or a statement about someone's sexuaHty^^ but we 
write a lengthy evaluation of our perceptions of total growth 
and learning at the end of the semester. ThI's 'gives you the 
setting in which the two of us are teaching. 
THE INSTRUCTORS ; ' . 

Both W us as instructors of the course differ greatly 
in o.ur academTr^raJning, politics, 1 i.f e styles and original 
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teaching ager^as. Through bodh acci deU and conscious >;w^^^ 
relationship in and outside the classroom, we made fch^^Jlf^ 
work for the class. . 

Mary, who got her Ph.p. in cultural anthropdlogy at Indiana 
University Including work at tt^e^ Kinsey Institute acknowledges that 
her academic work is i nf 1 uenced by po 1 i t i cal views. She sees her- 
self £hs^ r^ i4arxri^-an4 e Jhe^ s mall clas s si z e- and 
flexible curriculum at SSU have helped her to develop jher interests 
beyond traditional y^throp^iogy . While her original jfieadlngs in 
sexuality were i^e^earch *br i^en t5d the Kinsey report/s. Masters 



and Johnson's books $he is fovj most interested in \theoretical 

\ c i % ' - 

works on sexuality, most particularly Whilhelm ReUh 's ear 1 ier 
books. 

Hdj- 1 ^tyle underwent a great deal of changQ in the 
first year of the teaching, relationship. Hei:^s i x-year marriage 
ended in divorce during that time. Now she lives communally with 
adults and children, and is in the process of single. parent adoption 
She does not see marriage as a likely future alternative; she pre- 
fers to live communally and to maintain some otheY sexually open 
relationships in addition to a primary one. 

Caryl likes to think of herself in her third career. First 
she taught family living and high schoo.l home economics. Then after 
receiving an MSW at^the University of Chicago she began her next 
career as a community college counselor and also taught sociology 
of the family. She became increasingly process oriented, becoming 

• r . 
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more humanistic in her teaching and Rogerian in her style, df 
counseling. As often happens to t^se of us teaching such courses, 
more of her ccy'Onsel ing r^^qtiests were dealing with marr/iage and 
sexual plh<^blems. 

The teaching of .this course began her third Career, that 
of ^'the woman counselor^' for University students an(i of a University 

1. \ .r 

faiculty member whose advocacy of the process of marriagetis well 



known. With her husband, a physician and medicals/school qean, she 

^ , ■ ■/ 

also teaches the Minnesota Couples Communi qati on /Program.! \She 



classifies her marriage as an open one u^ing the O'Nei 1 's cfef ini t ion 
but one that is sexually monogamous, for she sees this as Ithe synibol 
of Che commitment. Her family picture also Includes tv/o teenage 
sons. 

A small example indicates the different Styles "of the 
Instructors. Returning to Springfield on a flight from a pro- 
fessional meeting we Sat together, each engrossed In our own 
needlework- Caryl was wearing her usual blue-toned Danish- 
looking clothing and was doing fine and intricate needlepoint 
on a tiny piece of- canvas and. clipping her stitches with a silver 
scissors hanging from a rlbbon^around her neck. Mary, in her 
perennial blue Jeans and lope shirt, was crocheting plant hang- 
ers, u^Ing a size K hook and .raw jute, ar\^ cutting her stitches 
with a camping knife. It was no wonder our iself-lmages Initially 
frightened each other; we could not have seemed more different. 
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We were told about each oth^r by a student whom Caryl had 
taught at the communi ty college levelRand Mary had'taught as he 
had proceeded through Sangamon State. \ He felt sure that two j 
women with such strong mutual in^terests In family planning would 
want to know about each bther. But whekher we were going to be 
able to worl< together waSs^a big questior 



OUR MANAGEMENT OF DIFFERENT LfFE STYLES ; 

r^: — 7" 

The procesls by .whi ch we learned no trust each other aljid 
to becoiljie honest a||out our diflferenc^ — un a sense, how we 
developed the ability to argue abotjt our oifferences and express 

// 

real anger at times and yet to come back together has been one 
of trial and error. Yet we try to Aeplicate this proce^^^. Our 
reflection about the organic process! by which we bec^e friends 
and col leagues will help clarify hc/w we move peopjke within a class 



toward value clarification. Very early In the sessions we made 
' the commitment to get together weekly it<yp\ar} the class and to talk 
v/l th each other. Honesty was one of our strongest values so that ^ 
we shared Our feelings about the class. We bad many conversations 
in which we wouljd attetnpt to be Increasingly honest with each other 
about what occurred In our personal lives, and' What was Important 
to us. Nonetheless, both of us had the fear, tH^t If we#went over 
into the negative ^ide and cbuld'no longer accept the other, it 

I ■ *• . 

• would be a frightening omen for the class, as well as for the 
friendship that we were beginning to develop through the experience 
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of sharing in all our students* lives . A shar ing bf react ions to 
/— -=-fefee diass propess with thelclass resulted in the^roup's. slowly 
ppeni|;ig to each other. | - ^ . jj 

The hardest thing Mr us to understand was the .di f ferencci 
betwee)^ our concept of sex. uMary was aware of this difficulty / 
whicrijdade it hard f or . her tql estabi i sh trust in Caryl when shi 



y wanted to share the struggle within her cnaVriage. But when sffe 

became aware that Caryl did not advocate continuing in a dd$tructive 

marriage relationship, and could feel support from her f or ^the 

decision to divorcee and thefi the later decision to live cOmmunaTly, 

a ground source of trust and professional respect for each of us 

was created that allowed us both to confidently agree to disagree. 

An issue we both knew we shared origlrfal ly, /$ the fear 

that we woQld. proselati'ze for our own kind of life style and thus 

end up In conflict. But early we discovered that the primary Value 

\ ■ ^' 

to our teaching from divergent I i f e -sty I es was that we reached 

entirely different spec t rums of students. In doing so, we ov^r" 

lapped a little b\t, but , we were able to open up many more students 

to us, to each other, and to themselves. 

While we we^o polarized in the class* on issues of alternate 

life styles versus bdth traditional ar^d norf-traditional marrlage> 

we Saw the class polanized/on the issue of homosexuality. In 

-f% \ / . ^ ■ * " X 

turn, pur need to act as\ mediators durJing those difficult periods 



strengthened the relationship that we were developing. In a sense 
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we, were helping students get into ^Controversy by allowing them to 
witness the controversy betv^een" arid to ,^odel their, styles of 

argument on ours. The management of situations of conflict was 

" ■ " ' ' \ ' ^ ■ . ■ 

further faci 1 i tatecl through thfe kinds of communication si<ijls that 
we were teaching In the clasps. 

Many students have ^ihce said tbat seeing two women'with 



very different value systems and. 1 i fe styl esg^(pri< together gave 

them courage t6 listen and \o try to understand J The more radical 

young student became aware t||iat sh^/he cjDuld lisiten to the student 

who was* an, engineer from thellstate highway depar ^men-t^j^w^he to 

her. Some students have ackr|owl edged tha^ seei ng\^ how we olN^t 

with differences g^ve them the permission — almost an- expectat ion 

to deal with their diversitjy and conflict. A w0(nan, a librarian 

In her mid twenties, wrote: 

''Seeing how you two worAenj who are so ,d i f ferent , 
relate, h^^^s given. me thB incentive to deal mth 
my parents' values as they differ v/ilth my decision 
to remain single and live alone. Before I 'tjllought 
It best to ignore them." 1 

SPECIFIC TECHNIQUES USEDV [ 

We both agreed we wanted factua l lear||ijng to tbke place • ^ 

with affective learning. Ji^.viQ beg^n by using some technique 

tp facilitate that kind of experie*^rtce in the class — to get the 

class to a position where they could work t;ogether as a grouf? tHi 

spite of our val ue d I f ferences^. The first exercise^;^. uSed \h a 

va lue posi tioning technique which we ca*l 1 the "Human Lt\kert Scale" 



\ 
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(Figure 2). /We use it the f itst -sess ion of the class to get ithe ^ 

> / * » ' ' / ■ • ' * A- 

Students xnovihg with' each other and to become aWare of whe^re they 

are alfeKe or different from fellow students* Sid^ benefits are* that 
Stii^ianXs touch each other as they move around the room. They ^ ^^p^-. 
cannot come In, find chairs that suitithem the best, and stick In 
.hem the who) e semes terJ' ' ' > • . 

^?e^r eaT the series aT^tatements that represent the common 
ranges of opinions expressed by all types of .people on various 
aspects of sexual behavior. Spnle^of the statements jncJ ude "I 
have to havle a love relationship in order to have a sexual . , 
relationship;*' "I would want my- l^-year-6ld child to have access 
to Inforrtiation abdui birth-control;'* or "1 *»thfnk homosexuals 
should be a 1 lowed to jnarryjJ'. " I 5ee the necessity/ to keep homo- 
sexuals out. of some government ^work". When we read a' statement 

we ask the students to get up and arrange themselves across the 

■ • / • ^_ . 

.room on an imaginary axjs representing a range df opinions from 

"Strongly Disagree" through "Strbngly Agree" with "Neutral or ' " 
r ' 

Undecided" holding the center of the room. We Insist that they 
get In a linear order, allowing for a certain amount of jostling 
for position alid conversation among them. At various po in ts^ on 
certain issues we each move 'intb the line to show how much we 
differ'bn particular issues.- 

We repeat this exercise ip the last session of tirfe class 
to give people some sense of where they and others have changed 
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■ ■ ' ■ ■ ■■ ' . (V ' "• ■ " , . .. . , ■ ■ ■ 

. ■ •• . ^'^ • . ■ w " ^ -v.' „ : • ^'^ f ■ • 

the prof i le*of the class on major Issues . 1 1 also leads tQ >aware^ r- , 

ness of iiow they have ^rest]'edS/i th their values throughout the - ' ^: X 
plass, perhaps to emerge wi th a:^P^^^? firmer hold on the values ^ .1 
wj thf whTch' they entered . 'i' ' S . ' . 

. \ Anothfer common technique we use is small group prodfess. / 



Early we devise groups having a wide variety of kfn'ds of-students - 

male, female, age range, life style range, and then build gfcDup 

trusVas one would .with any small group. We alternate facilitatlpg 

V^'"' .V"- ■ - , ^ v. 

those^roups. We have at times used the idea of remaini^ig wi throne 

group for the entire semester but the students have expi*essed 

their desire, to have exposure to-;both of us. 

' ' , ■ ' ■ . ■ * • 

. Another topic ~ and technique — 'that we have used to ' 
develop a sense of trusV and caring within the cjass i s. sensua 1 i ty • 

' ■ v ■ . . ' 

Before we get to explicitly sexual topics we. try to awaken the 

' • ^ - \ ■ - ■ ^ ■■ ^ ^ ■ ' . 

students' awareness of a 1 1 theit^^enses, of how they have- enjoyed^ 
them in the past, of how those senses have matyred over time. We 
Introduce? sensual 1 1|/^ in a show-anci-teir session, wTiej^e everyone 
Irf'the class brings objects or a willintgne^s to shar^e an exper- 
*1ence or some talent iii which they. express their enjoyment in life, 
in ftaslowVs'terms,- a '•'p^k experience". We each bring in four or 



five things of oJr own 1 i ki h^^and again at this point share how 
we differ in our owp sen^suaH i ty . We go around the room, each ^ 
person 'sharing experiences with the class. WeWe had everything 



pets, pictures of ch i Idren,^ favor i te paintings, and poetry. People 
eat yoghurt with a silver spoon or knead bread fclough and pass it 
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around, for ever^^one to poke. One woman hugged eac^ person .wh i )e 
wearing her flannel pajamas. As different kinds of experiences 

ar^ shared, ther"6 is a snowball jng effect, and everyone appreciates 

• . ■ . ^ \^ ■ ■ . ' • ■ > ■ , • , 

the other sensual experiences./ 

In- that same session we follow up with a series of non- 

tKreatehThg ^tarter" 

we process feel ings raised by the exercises. ' Some people.dre very 

excited, and others that becpme aware they have had a hard. time 

deal ing wi th some aspect of them. The class session closes with' 

one of our favorite sensuous experiences. We serve special hot 

fudge sundaes \rTch- yai^^ Ha ice cream, creamy and warm fudge 

sauce, and alV tHe trimmings of vyhipped cream, cherries, and the 

toasted cashews. ^This whole session i's ^ good bridging experience 

of the differences between us and among 'class members^ making us - 

■ ■ 1 • . A . ■ ■ - ■ 

real ize the val idity of ^differing life-"styles through sharing these 
common sensualities. This has a Iways ga 1 van ized the class, and 
a^t that point we are able to go on to\,controvers ia 1 contents. 
. DIFFERENT CONTgNT FTOSENWIONS : ^ | - 

Througiioiit the course the varioils topics involved in 



sexuality arte viewed through the perj|^pect i ve of the two 1 ife ^ 

styles. Theli^sue of commitment or involvement in a sexual 

relat ionshipihighl ights the di fference between us. Caryl presents 

the many kinds of monogamous marriage, relationships and their 

\ ■ ■ '" -." • ' . 

*characterist ics. Carl Rogers' Becoming Partners focuses on the 
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process of en'tering enduring iomml tted relationships'" and the 
Minnesota Couples^ Commun idati^n styles, which Caryl demonstrates, v 

problems within' their commitment. 
We role play some of these stylles for students to show the iV use- 
fulness in enr i chi ng' rel at ionshi ps. These styles then serve-as 



intro^iuce means pf working out 



models for communication between class members for the rest of the 



term, and a 1 1 ow open, non-threatening di scuss ion of divergent 
l ife, styles and'iss'ues, 

Mary presents material bbout group marriage, sexua 1 1 y 
open mar-riage, non-monogamous relationships in general, swinging, 
and' communal /^ving. '^We have become more comfortable, each of us 
advocating those • j i fe, sty 1 es we Irepresent , talking abput our 
styles of r^elationships in highly posi tive terms. Then we are 
also able to use communication model to get students to talk 
abqut their own- react ions to thos|e issues. We move from- the, 
1 ecture presented by ^ch of us oh styles of relationships, into 
ro|^-pl%ing situations baised on those styles. These role-p'lay|hg 
situations include both those based on sexua 1 iV^closed monogamous 



i|ia¥riages, and those dealing with non-traditional elements of 
freedom -between sdjxejs. In the rolffi-playing situations we also 



deal wi th the* probl em^of sexually openjl4i^> up what has been here- 
tofore a monogamous relationship, and with situations which have 
arisen in group marriages and communal settings. The class members 
in both small and l^arge groups discuss th^^ynamics of the 
interactions they observed. 
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1n teaching bi -sexuality we developed a tool we call our 

"Toget+ier" diagram (Figure 3). We. had beep trying to find a way 

to help students differentiate betwee^. affect ive, genital, and 

fantasy behavior so that, they coUlp begin to see their own variat- 

ions in behavior in th^ different times and situations of their 

lives. We tried to provide a^^ rid, alojj i i the 0-^6 Kinsey Scale, 

whereby they could make a decision and trkink through for them- 

selyeff, for example, their own gender identi ty, or how they see 

themselves most of the ti^me: " ' i 

The . diagram has the effect of helping heterosexual people / 
-'■■/' ■ • , 

wh(j) have been uncomfortable with the topic of homosextia.l i ty . They 

■ ' ; ■ / 

become aware 6f a way in which they can /better understand aspects 

of thei r affect ive behavior wi th same sex friends, as behavior . ^ 

they share with gay people, they are able to do this without 

/ ■ - ■ ,-4 , • 

feeling as threatened as they had been when they had started the 
course. 

' Within students* attitudes, we have found that both men ^ 
and women, as they develop group technique skills, wi.ll make it 
. incre^isingly di ff icult for students who have non-accepting attitudes 
to express them in an accusatory or repressive way. '4 won't 
deal with that," or "Here's where I am," will be accepted and 

acknowfedg^ed b^ut not, for exampl e , "Being queer makes her an unfit 

- f • 
mother.", ^ ^ , ' 
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; The lectures we present in our areas of expert ise/ are 
another exampje of d i vergence. From^her a nt|^ropo 1 og i callback- 
ground, Mary presents an overview of various cul tures ' sexual ^ 
behaviors ranging from repressive to highly sexually expressive 
groups. From her interest in sexual theory she has developed a 
slide lecture on the history of pornography. Drawing from her. 



* ■ - . . 

experience in both, agencies and publ ic schools, Caryl presents 

issues" in sex education. In her last lecture for the term Caryl 
discusses the different types of sexual counseling, i.e. the Masters 
and Johnson behavioral approach, Kaplan's use of psychodynami cs , 
the Fithian-Hartman M^del - the Barbach Approaqh, and Dobson^s 
work with women * s groups . > / 

' , There i s an i ssue m whi ch we both afe very uncompromi s i ng 
and present a united front: <he' right to sexuaj freedom. WKereas 
w0 have provided spade" in our class for very heated debates abo,ut 
sexual standards including such issues as abortion, pornography 
standards, and' sex education, we, have never taken an ant i -gay or 
anti -feminist point of view. Oh these we:P\ave been fairly con- 
sistent and have taken some flack for refusing to consider 
reflective alternatives to these,. An enrotled unlver^Jiy adrainl - 
strator who was uncomfortable with the philosophy that understanding 
behavior, didn't always mean approving behavior, was very critical- 
of Caryl for not suf f i c lent 1 y^preserjt i the "status quo" "whicFi . 
he represented. Sometimes we are questioned about -bias because |^ 
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we >re both women,' We- try to be open 
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to what men are waryting to 



say ^pd ^re quick jto ask» ''How do you see that from yours or a 
male poit?t: of view?'' Over half of the special speakers we 
iif)sM^^^t^ lecture arejNnen, 
/ 'X^ . "^As many eJucaJors experience, the interest in all the 
content objectives becomes si) great tha.t the semester seldom sterns 
long enough. It 



general awareness 



30gins wi th^values introspection, sensua 1 i tyy and 
of group process and communication openness. 



'SexlRoles" and "Heterosexua Ir ty i n Trad i t ional Models and Alternate 



Models" are followed by "Issues in Homosexuality.'' '^Sexuality 
and the Law and tile Arts'-' Tlows from the previous topics. . 

Contracept ion, adoption, abortionj^^r ight 'to 1 i'fe, are al 1 
isstf^ cong/dered \ihen pregna-ncy is included as one of the facets 
of sexualjty. "Se>|: education issues - where, when, who should 
educate" i s, fo 11 owdd by "sexftial dysfunct i^on^and model s of treat- 
ment." 

1 . i 

Our aim Is m increase a student's sexual awareness on 

three levels: a personal value level where each can feel more 

comfortable wi.th'tjieir 6wn sexuality; a sociological content level 

\ - » 

involving baste cogniltlye learning; and on a professional 
preparation level (a Ljority of the students' learning objectives 
include becoming humari serv iees professionals). 

The Journal entries provide us with the satisfying evidence 

\ . » . ■ 

that these object/tves hlpve been met; 

I 



. /; 
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*M am that * strong, independent' woman* that I 
described at, the . fi rst session — only now I 
know myself so much betteK And from here I 
continue^ to ilook inside and out. To shaje my 
self -acceptance with others when it will be 
helpfur.*^ , ' 



"l*m getting more^ in touch with my own sexuality 
and my shifting, changing values are starting to 
hold some ground. By this I mean my values have 
been in a state of change and I haven't known what 
I really v^/lue and want. So J 'm saying now, some 
things are more clear and I'm iTiore aware of what 
I want . " . 



"Our sexuality is really our'^ent i re being - not a 
separate, special part" of our lives aldne. Our " 
sex life is really the total of our personality. 
And our sexuality com&s into play wi thievery human 
contact. External fzation - Yevea 1 i ng ourselves to 



sign! f icantj othe]\s - not just everyone. 

The Clergy Consultation Service have probably be,en ' 
very valuable to many people. I had no Idea qf the 
help available to people in our community before 



\ 
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some of our excellent speakers. As point I 
noticed the speakers Who came across as 
themselves — not as inf lated/pretent lous/or ' 
maybe even insecure were always accepted by 
our, class/r * 



r 



Our doing this paper is a kind^^ eel ebrat ion for us. We 

are using the paper to look back and eva I uate how we really have 

Ik 

developed a kind of team style that is not only carried into a 
classroom but even in community speaking engagements, workshops, 
/and in consulting we've done together.^ We look forward to 
continuing to teach togejther. We hope to do a women's pre-orgasmic 
group outside the Universl ty thi S: coming year. We think ^that our 
abili/ty to work out this partnership has been reflected every 
semester in pur students' growth. We would recdmmk<id for other 
faculty wfto are taking on the task of teaching human "sexua 1 i ty that 
they try for this kind of apprpach if they can find some^fdy they 
can work with and who are both willing to go t^hrough the group^, 
process together because of the very v||^ue In teaching so many 
kinds of people^, and also for^the amount of perspnaT growth that 
is involved for yourselves. Peopl e on campus will say, that 'Mf 
you two* can get along, I guess anybody can'*. ' 



20 



Moy &/1 





Page Twenty 



/ 



F.IGURE" 



JOURNAL CONTRACT 

I 

The following are the criteria for grading the journal for SOC 
Search for Personal and Social Ethics in Human Sexua li ty. 

A -fowrva4 wil l- be kept^ cons isLlng^ xafi^enei^l. en t r i es ( mc 1 udfag 
thoughts on class session^), entries on readings, films, and out- 
side contacts. Credit for the journal will be given for 15 
general entries, h on reading, 2'on films, and 2'on contra|t^^ 
Grades will be determined as follows: 

Genera 1 Readings Fi Ims 

A = 20 . 8 ' 6 

B = 18 ' -6 ' " ^ 

C = .15 ^ 2' 




Outs i de 
Contacts 

3 

2" 



Journals falling below these requirements will be Incomplete. _ 
In addrition to this, I understand my participation and attendance 
as judged by the instructors, will be considered in the grading 
'process . . - 



I agree to these standards of graxitng 



axitng 



•/i 



S ignature 



)o you prefer grade or credit only? 



Date 
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FIGURE T 



I 



I'HStnUct ions 



SEXUALITY VALUE POSITIONING 
Mf you strongly disagree with the statement, go to 
the far' left of the t^om* \f you strongly agree, 
.go to the right or place yourself in between where 
\ you feel you are along the continuum of agreement 

i:^ ^p^^j^ _ 1 

1, Only a married heterosexual couple should be a]lov/dd to adopt 
chi Idren. " 

2: I see some necessity for security reasons -to keep homosexuals 

out of some governmental work. 
^. A love relationship is necessary for me to have a sexual 

rela t ionshi p . 

k. One should npt have intercQUrse unless they're married to ' 
the person. 

5. * I would want my 1^ year-old to have access to birth cpntrol 

information and service. 

6. 1 like livjng in the body I have. 

7* My religFon has provided me with a useful sexual ethic. 
8. It is a woman's right to control the number and spacing of 

her pregnancies. • * 

9( Homosexuals should be legally allowed to marry. 
10. If my spouse were having an affair I would Want to know 

about it. 



o 
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• " =P°^=-were having an'affair with a .^H • 

sex I ^ ^•"'^"'''e'-^^^ the same, 

sex I would want to know about It. 

''^''^n should "be encouraged to use the . ' 
^ . I . ' ' ° ''^^ words such as penfs 

vag.na Instead of 'We-wee.. and » 

-•- down there". 4 

^""""-.shoulcf 6. available r„ the 9th . ' 
12th grade. . " ^^^^^ "rough the 



n. Ta™ eh,e t. e;,.e.s-«,;tio„7a;. ,ee, i.gs as^^^eel^as r 
would Aike to. . ^ ^ 

'5- ''-'''''^-^"■•'^«.rf.,,8Ve.-o./^„„, . 



-o™ eonege to Share h,s 3 



'ght hfs girl 
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FIGURE 3 
GETTING MYSELF TOGETHER SCHEMA 
:'''0-6 Rating for Each Area 
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BEHAVIOR RATING 



Affective 
Behavior 



Sel f •'Social 
Ident t see 
myself behavior) 



Others* Socj^al 
Id^intity (Others 
see my behavior) 



Fantasy 
Behavior 




•* Sexual 
Behavior 



Homosexual 



if. 



Heterosexual 



